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2. SYNOPSIS
10 year old Floella is strong and brave. When her 
parents leave Trinidad for England her young life 
is turned upside down. Eventually sailing with her 
sister and brothers to join her parents, Floella’s 
excitement for her new life in England is short-lived, 
with her family subjected to racism and intolerance 
in 1960s’ London. Guided by her inspirational mother, 
and working twice as hard as her classmates, young 
Floella strives to overcome adversity and learns to 
love and accept herself.

This production speaks of the universal experiences 
of children coming to Britain to make a new life and 
follows Floella’s difficult and courageous journey 
towards becoming a TV icon, successful business 
woman and eventually Baroness Benjamin of 
Beckenham.

Welcome to this Rep Coming to England resource 
pack! Bursting onto the stage with music, storytelling 
and humour, this world premiere brings Floella 
Benjamin’s award-winning and iconic book Coming 
to England to vivid life on stage.  David Wood’s (“the 
national children’s dramatist” – The Times) vibrant 
and energetic adaptation of her story is perfect 
entertainment for the whole family.

Whether you are a primary or secondary teacher 
searching for a dynamic teaching resource as part 
of your curriculum, someone considering a career in 
theatre, or a theatre enthusiast interested in doing 
further research before or after watching the play, 
this pack will help you gain a better understanding 
of the production process, the cast and creatives 
involved, and explore the themes and issues explored 
throughout the play.

These resources contain background information on 
the play, an exploration of some of the key themes 
in the play: the Windrush Generation, moving to a 
new country, belonging and racism, lesson plans for 
KS1, KS2 and KS3/KS4 (the KS3/4 workshop could 
easily be adapted for KS5) as well as useful links to 
resources and support regarding racism that can be 
shared with students. 

At the end of the pack you can find details as to which 
PSHE curriculum outcomes the lesson plans link to 
as set by the PSHE Association. A link to their entire 
curriculum can be found here. 
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The Windrush generation 
People arriving in the UK between 1948 and 1971 
from Caribbean countries have been labelled the 
Windrush generation. It refers to the ship MV Empire 
Windrush, which docked in Tilbury on 22 June 
1948, bringing workers from Jamaica, Trinidad and 
Tobago and other islands, to help fill post-war UK 
labour shortages. The ship carried 492 passengers 
- many of them children. Britain was just starting to 
recover from World War Two back then. Thousands 
of buildings had been bombed, lots of houses had 
been destroyed and it all needed to be rebuilt. In the 
Caribbean, lots of young men and women had served 
in the British armed forces because at the time, many 
Caribbean countries were still under British rule and 
not yet independent. After the war, some of these 
people answered an advert to come to Britain where 
there were lots of different jobs to do. 

It is unclear how many people belong to the Windrush 
generation, but they are thought to be in their 
thousands. They are among more than 500,000 UK 
residents who were born in a Commonwealth country 
and arrived before 1971, according to University 
of Oxford estimates. Many of the arrivals became 
manual workers, cleaners, drivers and nurses - and 
some broke new ground in representing black Britons 
in society.

The 1971 Immigration Act meant that a British 
passport holder born overseas could only settle in 
the UK with both a work permit and proof of a parent 
or grandparent being born in the UK. Commonwealth 
citizens already living in the UK were given indefinite 
leave to remain.  The Home Office kept no record 

of those granted leave to remain and issued no 
paperwork and in 2010, it destroyed landing cards 
belonging to Windrush migrants. As they came from 
British colonies that were not independent, they 
believed they were British citizens.

In April 2018, then-prime minister Theresa May 
apologised for their treatment. An inquiry was 
announced and a compensation scheme established. 
The government accepted the recommendations in 
full and began working on a plan to implement them.

Events are held annually to commemorate the 
Windrush’s arrival, and the subsequent wave of 
immigration from Caribbean countries. Windrush 
Day is commemorated on 22 June - the first being 
observed in 2018. The lead-up to the event is marked 
with exhibitions, church services and cultural events.

Moving to a new country
Like Floella, some of your students will have moved to 
a new country themselves and be familiar with what 
it feels like. Others will have always lived in the UK. 
Discussion can include:

• What might it feel like to move to somewhere 
new?

• How might it feel to leave your old home, friends, 
other family members behind?

• What things might someone find unusual that we 
do in the UK?

Belonging
When Floella moves to England she feels like she 
doesn’t belong, especially as many people tell her 
she doesn’t. What does belonging mean and why is it 
important?

The need to belong is a human emotional need to 
connect with and be accepted by members of a 
group. This may include the need to belong to a peer 
group at school, to be part of a sports team, or a 
religious group. A sense of belonging involves gaining 
acceptance and support from members of the group 
and giving the same attention back.

A 2020 study in college students found a positive link 
between a sense of belonging and greater happiness 
and overall well-being, as well as an overall reduction 
in the mental health outcomes including:

• Anxiety

• Depression

• Hopelessness

• Loneliness

• Social anxiety

• Suicidal thoughts

Questions to discuss can include:

• Where do you feel you most belong and/or with 
whom? 

• What does belonging feel like? 

• What is the opposite of belonging? 

• Where do you feel you least belong and/or with 
whom? 

• What does that feel like? 

Racism
Race can mean a person’s colour, nationality, 
ethnicity or citizenship. It’s a protected characteristic 
in law under the Equality Act 2010 in England, 
Scotland and Wales, and the Race Relations Order 
1997 in Northern Ireland. This means it’s illegal 
to discriminate against someone, or treat them 
differently, because of their race. It’s important to 
remember that someone’s ethnicity or national origin 
may not be the same as their current nationality. For 
example, someone may have Indian national origins 
and be living in Britain with a British passport.

Race also includes different ethnic and racial groups. 
This means a group of people who all share the same 
protected characteristic of ethnicity or race. General 
examples of racial groups include White British, Black 
British, British Asians, British Sikhs, British Jews, 
Romany Gypsies and Irish Travellers.

Racial discrimination or racism is when someone is 
treated differently because of their race, ethnicity, 
nationality or colour. Any type of racism or racial 
discrimination is abusive and distressing for children 
and young people who experience or witness it. If 
someone commits a crime against you because 
of your race it is considered a hate crime and is 
against the law. Instances of bullying that are racially 
motivated but not a crime are considered racist 
incidents.

3. THEMES
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I am absolutely thrilled that the musical production of my book 
Coming to England which has been adapted by the fantastic award 
winning playwright David Wood, will have its world premiere at 
The Rep early next year. I cannot wait to see the story about my 
experiences arriving in the UK come to life on the stage in front of 
audiences of all ages. What a wonderful way for a new generation 
of people to get to know this Windrush story.

FLOELLA BENJAMIN ”

”

Floella Benjamin DBE DL left school at 16 with the aim of becoming Britain’s first ever black woman bank 
manager but changed direction and became an actress, presenter, writer, award winning independent 
producer, politician and an active advocate for the wellbeing, care and education of children throughout the 
world. This year she celebrates 50 years in show business and has appeared on stage, film and television, 
working with some of Britain’s top drama directors. She is best known for her roles in the iconic children’s 
programmes Playschool and Playaway.

In this video Floella talks about what she is most excited about seeing her story come to life on stage and 
working with the creative team.

In this video Floella talks about her experience of moving to England from Trinidad, experiencing racism and 
finding ways to overcome.

5. CREATIVE TEAM

6. SET DESIGN

4. INTERVIEWS WITH FLOELLA BENJAMIN

Adaptor: David Wood

 

Director and Choreographer: Omar Okai

 

Creative Consultant: Tyrone Huggins

 

Set and Lighting Designer: Bretta Gerecke

 

Sound Designer: Annie May Fletcher

 

Casting Director: Annelie Powell

 

Associate Producer: Keith Taylor
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7. WORKSHOP PLANS

Time: Activity: Grouping 
Arrangement?

Learning Outcome

15 Adapted Busy Bees Game – Creating objects based on given letters of 
the alphabet, with just 10 seconds to create.
Extension: Creating moments in the story of Coming to England, with 
just 10 seconds to create.
-A family having breakfast together 
-Buying fruit at the market 
-Playing in a rainstorm 
-Saying goodbye to a loved one 
-Having to clean and cook for a wicked aunt 
-Playing on a ship  
-Being reunited with loved ones 
-A whole family cramped in one room 
-Being bullied at school 
-A happy family playing in the park

Pairs Group work, creativity, 
discussion, decision 
making, working in 
pairs, touch.

10 Read Coming to England (picture book) and comment on the 
illustrations. Discuss our favourite scenes and how they made us feel.

Whole group Exploring aims of the 
session.

5 Modelling a character who has had to leave their home and travel to an 
entirely new country. They had ideas about what this new place would 
be like but when they arrived they found it strange and unfriendly.

Whole group Using imagination. 
Feeling empathy with 
the character in the 
story.

10 Group tableaux of when Floella arrives in England. Enter the picture 
of how Floella and her family felt when they arrived. Half the group are 
people who live in England and half the class are people arriving from 
Trinidad.

Thought track these characters to find out what they are thinking 
about each other.

Whole group Improvisational skills. 
Using non-verbal 
communication.

5 Discuss what school was like for Floella and her siblings when they 
arrived in England. Were the other children nice to her? Why weren’t 
they?  
 
Read a diary entry from Floella that describes her day at school.

Whole group Explore a pivotal 
moment in the story. 
Empathise with the 
characters.

15 Create a scene of Floella at school based on her diary entry. What did 
the other children do and say to her? How did Floella react? Would she 
be upset or angry?

Groups of 4/5 Working as a 
team, cooperating, 
discussion, expressing 
ideas and performing. 
Being selective.

10 Forum theatre – take a look at some of the scenes that the group 
have created and ask the audience to offer advice to help resolve the 
conflict. Could there be a friendly child who stands up for Floella? What 
should we say / do when we encounter prejudice and discrimination?

Whole group Listen to the dialogue 
carefully, and to 
discuss and negotiate 
where the drama is 
leading.

10 Create a non-verbal piece that shows what being a good friend to 
someone looks like. Using mime. Demonstrate how we can be a good 
friend, no matter what they look like or where they’re from.

Pairs Non-verbal 
communication. 
Making decisions. 
Working as a team. 
Being selective.

5 Explore the moment that Floella learns she’ll have to work twice as hard 
as other people in order to succeed.

Individually Expressing ideas and 
performing. Being 
selective.

KS1 WORKSHOP 
90MINS
Focus: To explore key moments in the story, in particular how other children treated Floella when she arrived 
in England. To develop deeper understanding through drama conventions. 

Time: Activity: Grouping 
Arrangement?

Learning Outcome

5 Warm up games:  
Pass an action around the circle with each young person copying the 
previous action then changing it to a new one.  
1, 2, 3, Up – everyone starts with their eyes to the floor. They then 
count “1, 2, 3, Up” and looks at someone else in the circle. If the same 
person is looking back then both sit down. The winner is the last 
person standing.

Whole group – 
in a circle.

Warm ups are integral to any 
workshop as they bring the 
participants into the space 
and encourage them to have 
fun.

10 Place an object at one end of the room. It represents the school. In 
relation to the object, place yourself how far you travelled today to 
get to school – less than 10 minutes, 30 minutes, an hour, more than 
an hour (I would imagine they’ll be quite grouped at this stage). 

Now we think about where we were born and place ourselves – born 
in Birmingham, born in the UK, born in Europe, born on a different 
continent (they should start to spread now).

Parents (mum or dad). 

Grandparents (has the potential to be very spread out by this point).

Whole class Our opening provocation. 
Think about how far we’ve all 
actually travelled to be here 
today.

15 Take an extract from CTE story (I used pg. 55) read it and use it 
to create a still image in small groups of 5   Extend: thought track 
some of the characters and discuss how they are feeling in this 
moment   Think about the next morning and bring the scene to life 
with what the characters are going to do when they wake up

Groups of 5 Encourages the group to 
discuss and reflect on their 
chosen image and to analyse 
how they can develop clarity 
of expression as observers 
interpret it.
Encourages the children to 
be reflective and to gain an 
understanding of their role 
in relation to others.

5 Take a look at another extract of text (pg. 59-61) and discuss what 
life would have been like on the ship. What activities do we know are 
taking place?

Whole group An opportunity to share 
ideas and help to shape the 
direction of the drama.

15 Define the space: use props and costumes to lay out different areas 
on the ship (kitchen, ballroom, engine room, captain’s cabin…take 
suggestions from the group as well as what we can gleam from the 
text). Discuss what would have happened in each of these spaces. 
Ask sub-groups to lay the spaces out and define roles for each other: 
ship’s cook, passenger, bar tender etc.

Whole group 
with smaller 
sub-groups

Enables the children to 
use their imagination in 
building and negotiating the 
dramatic context.  It builds 
belief through symbolic 
representation.

15 Whole group role-play: the children become the children from the 
story and are allowed to roam free on the ship for “12 hours” (set a 
timer on the board 1 hour = 1 minute). 

Teacher to play the ship’s captain whom the children can speak 
to at any time should they need advice on what to do or where to 
go. At certain points in the improvisation the teacher will give new 
pieces of information such as “it’s getting colder”, “go and spy on 
the grown-ups on the ship”, “go and help the sailors in the kitchen to 
peel potatoes” giving the children time to respond and change their 
actions.

Whole group To enable the group to 
assume and maintain roles 
and to interact with one 
another in role.  It creates 
commitment and interest in 
the drama, and it allows the 
group’s own ideas to develop 
and flourish.

5 Discuss how it felt to have complete freedom on the ship. Did you 
find it hard to know what to fill the time with? How do you think the 
characters would have felt?

Whole group An opportunity to reflect 
on the drama and how 
characters within it would 
have felt and acted.

15 Devising a short performance using objects found from on the ship. Groups of 4. Working as a team, 
cooperating, discussion, 
expressing ideas and 
performing. Being selective.

KS2 WORKSHOP 
90MINS

Focus: To introduce participants to the section of the story where Floella and her siblings travel on a ship 
to England on their own. Discuss and explore what would happen on the ship and explore the emotions 
associated through whole-group improvisation. 
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Time: Activity: Grouping 
Arrangement?

Learning Outcome

5 Warm up game: Captain’s coming 
As the caller you give instructions that they have to follow. For Bow, 
Stern, Port and Starboard these are the 4 sides of the space. 
If The Caller Says – Then Each Shipmate Does:
Bow – Go to the front of the “ship”
Stern – Go to the back of the “ship”
Port – Go to the left side of the “ship”
Starboard – Go to the right side of the “ship”
Rowboat – Quickly find a partner (2 total), sit on the ground one behind 
the other, and “row”
Seasick – Head to the side of the “ship” and do your duty overboard
Jellyfish – Get down on the ground, on your back and shake your arms 
and legs in the air
Lifeboat – Quickly get into a group of 6 and sit in a circle on the ground
Octopus – Quickly get into a group of 8, gather in a circle and have 
each person stick a leg out
Captain’s Coming – Stand at attention, saluting

Whole group Warm ups are integral 
to any workshop 
as they bring the 
participants into the 
space and encourage 
them to have fun. This 
warm up links into the 
following activities 
and although this 
game is aimed at 
younger children, all 
ages can quickly get 
into it!

10 Show the video of the reading of Floella’s book or read it yourself.  
 
Explain that this story and production is aimed at younger children but 
ask them what themes can they identify that resonate with any age 
group? You could do this before the workshop to save time during it.

Whole group Familiarising the 
students with the 
story gives them the 
context to engage 
with the rest of the 
workshop.

15 Extract 1 
Read through the extract from the play Coming to England together. 
Ask the students what are the 6 key images of the scene?  
For example they may chose: 
- Being on the small boat and looking up at the large one 
- Being sea sick 
- Running around amidst the other passengers 
- Being told off by the captain  
- Seeing flying fish 
- Watching the adults dance 
 
In 3 groups give each group 2 scenes to create. You can divide into 6 
groups and give them 1 each but by having larger groups it gives them 
more chance to think about how they would physicalise the scene to 
include things like the boat itself, the waves, the reactions of other 
passengers etc. 
 
Share the images one after another as a small performance with the 
music London is the Place for Me by Lord Kitchener as they perform 
these. 
 
Discuss the sharing and then explain that this song was written on the 
boat over to England and played when they arrived and that the reality 
was in fact very different.  
 
Extension Activity: 
Once you have the physicality explored of the extract you could 
include the dialogue

Whole group 
and then into 
six groups

Thinking of the key 
images of an extract 
and not just what 
is said on the page 
gives students the 
opportunity to think 
about staging in a 
much more physical 
way.

5 Introduce the Windrush generation. There are two videos that are 
particularly useful that you could show: 
The Windrush Generation explained in 90 seconds - YouTube (1.5 
minutes)

My Life as an Immigrant in 1960s Britain (2.5 minutes)

Discuss the videos

Whole group These extracts give 
students a quick 
overview/refresher 
of the Windrush 
generation in order 
to engage with the 
following exercise.

5 Grandma’s footsteps. 
The traditional rules are that one person is Grandma – they face a wall. 
The others in the group start at the other end of the room, then try to 
creep up to Grandma and tap her on the shoulder (or get some keys or 
sit on a chair in front of her, you can chose how they ‘win’). However, at 
any moment, Grandma can turn around suddenly. If she sees anyone 
moving, she points at them and that person must return to the start. 
No-one is allowed to move while she is watching them. 
For this version, instead of Grandma, they are people arriving from the 
Caribbean to the UK and Grandma is the happy life they are excited to 
create here. Think about how they can show the sense of excitement 
and anticipation. I always play ‘Grandma’ myself to maintain control 
of the game as it becomes more complex and to ensure there aren’t 
squabbles over being sent back by a classmate! 
 
Now place chairs in the space between ‘grandma’ and the players. They 
now must sit on one chair before they can reach the destination. What 
obstacles to reaching a happy life in the UK could they represent?

Whole group This simple warm up 
game gives students 
the chance to think 
about how they can 
use their faces and 
bodies to show how 
people from the 
Caribbean may have 
felt and the obstacles 
that they may have 
faced.

5 Divide them into two halves. One half at each end of the room and 
remove the ‘grandma’ and explain it is no longer about ‘winning’ it is 
about showing the journey that Floella and others like her took to build 
a happy life in England. Remove the chairs but say that they should still 
imagine the obstacles that they faced. They should still stop and start 
as if there is someone turning around and try and do this together as a 
group without anyone ‘leading’ it. 
  
Get them to do this one side at a time and give feedback to each other 
on how convincing their performance was.

Whole group Stopping and starting 
together is a great 
way to work on team 
work and group 
cohesion. 
Students are able to 
offer constructive 
critiques to each 
other as well as learn 
from what the other 
group does.

10 Now divide them into groups of 4 or 5 and ask them to choreograph 
this journey to music thinking of when as a group they will stop and 
start, what different poses, levels, gestures, facial expressions and 
body language they can use. Play the music they will perform to as 
they rehearse this.  
Piano Guys Story of my life 
Share these and discuss – you can share more than one group at a time

Groups of 4 
or 5

The previous 
exercises should 
have scaffolded them 
into being  able to 
choreograph a piece 
of physical theatre 
in a small group. 
This includes facial 
expression, gesture, 
body language, 
movement to music

5 Reflection: What have they learnt about the experience of Floella, 
and many others like her when they travelled to the UK from the 
Caribbean? How do they think that it felt for them? What ways are 
people protected from discrimination today? How can you respond if 
you face discrimination or are aware of it happening to someone?

Whole group

KS3/KS4 WORKSHOP 
60MINS
Focus: To introduce participants to the story of Coming to England, the Windrush Generation and their 
experiences
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Time: Activity: Grouping 
Arrangement?

Learning Outcome

5 Warm up game:  Anyone Who

Students sit in a circle on chairs, and you stand in the centre 
with no chair to sit on. Explain that the person in the middle 
wants to find a seat. They do this by saying ‘Anyone Who’ 
followed by something that is true for them. Examples can be 
a colour of clothing you are wearing, the colour of your hair, 
trousers, the main thing is it has to be true for you. If this is 
true for anyone sitting down they should get up and swap 
seats. This gives the person in the middle the chance to sit 
down. Whoever is left in the middle must now say ‘Anyone 
who’ and something true for them, and so on. Rules are you 
cannot go back to the seat you just got out of and cannot 
swap with the person next to you. You can then introduce that 
they say other things that are true for them, like that they 
have a sibling, or they like to eat pizza. If they cannot think 
of anything they can always say ‘All change’ and everyone 
changes seats.

Whole group 
– in a circle.

Warm ups are integral to any 
workshop as they bring the 
participants into the space and 
encourage them to have fun.  
This is an energetic warm up, 
a great way to mix up a group 
so that they aren’t sitting next 
to their friends and introduces 
the idea that we all share 
similarities and differences. By 
making sure that the person 
in the middle says something 
that is true for them, it means 
they can’t chose something to 
pick on another student with.

5 Creating a space for dialogue:

Decide on some ground rules for discussions around race 
so everyone feels safe and heard. You could ask them to 
discuss this with the person next to them before volunteering 
suggestions as a whole group.

Whole group It is important to make 
students as comfortable as 
possible when talking about 
a subject that can cause 
discomfort. Creating shared 
ground rules for the discussion 
can help to foster and open 
and receptive environment 
where students feel able to 
share their views and be open 
to hearing the views of others

10 Terminology around discrimination:

In groups give them a term along with its definition (see 
below)  
 
PREJUDICE 
DISCRIMINATION  
RACISM  
WHITE PRIVILEGE  
GROWTH MINDSET  
ALLY 
 
Explain that they can ask you about any words that they are 
unsure about or clarification of the definition.

Now ask them to physicalise the term in their group by 
creating a still image. This can be naturalistic or abstract

Once they have physicalised the terms ask the students to 
add some words to the image that help to show the definition 
without simply reading the definition out as a whole.

Share the images and discuss.  
You could play Ornaments by Sferro as they perform them 
back.

Six groups This allows the students to 
better understand terminology 
that they may have heard but 
not understand and prompt 
discussion.  
Physicalising the terms 
brings what can seem 
abstract concepts to life and 
is especially effective for 
kinaesthetic learners.

20 Case Studies of discrimination:

Give each student one of the real life case studies below and 
ask them to complete the worksheet beneath it.

Once they have done this ask them to use this to write a short 
monologue.

Ask them to perform these to each other in pairs. 

Ask some to share their monologues

Discuss

Individual 
then pairs

These real life case studies 
bring to life the realities of 
discrimination today. 
Not relying on BAME students 
to share their own experiences 
and to be the ‘experts’ in the 
room is also 
very important. Thinking about 
how the young people in the 
case studies feel and writing 
and performing the monologue 
gives students the opportunity 
to ‘step into the shoes’ of 
someone who has faced 
discrimination.

10 Physicalising feelings:

Ask each student to stand in a space and chose one line from 
their monologue.

Then ask them to come up with a gesture or action to go with 
the line that shows the feeling that would accompany the line.  
Encourage them to think about their body language and facial 
expressions and how they can use them to help convey the 
feeling behind the line they have chosen.

Split the class in two. Ask one half to become the audience

One by one each student should enter the space and say their 
line accompanied with their gesture.

You can play some music in the background such as Dust by 
M|O|O|N

Then ask the two halves of the class to switch roles. 

Discuss

Whole group Feelings can be abstract 
concepts so using their bodies 
and faces to bring these to life 
physically can give students a 
clearer understanding of the 
feelings. Performing a line from 
their monologue along with 
a gesture gives the students 
who are in the audience the 
opportunity to see the many 
ways that discrimination can 
affect people both visually and 
orally.

5 Evaluation – Discuss if their understanding of discrimination 
has developed through taking part in the workshop and why.
What are some of the ways that discrimination can be 
tackled?

Whole group

KS3/KS4 WORKSHOP 2
60 MINS
Focus: To explore how the theme of discrimination in the Coming to England is relevant today
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8. TERMINOLOGY AROUND DISCRIMINATION

PREJUDICE: 
Preconceived judgment or opinion, an adverse 
opinion or learning formed without just grounds or 
before sufficient knowledge 

DISCRIMINATION:
The unjust or prejudicial treatment of different 
categories of people, especially on the grounds of 
race, age, sex, or disability.

RACISM: 
Prejudice, discrimination, or antagonism directed 
against someone of a different race based on the 
belief that one’s own race is superior. 

WHITE PRIVILEGE: 
This doesn’t mean that White people all have an easy 
life, but it does mean that the colour of their skin isn’t 
something that makes life harder. 

GROWTH MINDSET: 
Learning to evolve as a result of challenges and 
failures around discovering own implicit biases or lack 
of knowledge about racism rather than letting them 
define or hold you back.

ALLY:
Someone who is not a member of an 
underrepresented group but who takes action to 
support that group. 

Real life case studies of current day racism

A 15-year-old boy from Bradford who says he was likened to Osama bin Laden and routinely called the P-word.

A 14-year-old girl from Greater Manchester who spoke about being forced to move schools after her hijab was ripped 
off and she was pushed into a road.

A 15-year-old boy, who described being called the N-word by his peers, before being made to give an assembly to 
explain why it was considered a racial slur to those same peers.

A 12-year-old Irish Traveller girl, who attends a secondary school in Sussex, described how she routinely hid her 
heritage after repeated racist insults.

Real Life case studies worksheet

What feelings might they have?

What thoughts might they have?

How might it effect their school achievements?

How might it affect what they do outside of school?
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9. RESOURCES ABOUT RACE

Kids of Colour
A platform for young people of colour to explore race, identity and culture and challenge the everyday, 
institutionalised racism that shapes their lives
LINK

Young and Black campaign 
Amplifying Young and Black voices by creating opportunities to share their experiences and stories
LINK

Anti-racism guide
LINK 

Buzzfeed - We asked people and Racism and White Privilege
LINK 

White privilege from The School that tried to end racism
LINK 

How to be an ally to Black Lives Matter
LINK 

What it means to be an ally to Black people
LINK 

There are lots of creative ways that you can use the play extracts opposite with your students. For example:

• Ensemble physicality to create the environment of a ship (Extract 1) and a threatening atmosphere when 
the children sing and dance around Floella (Extract 2)

• Creating still images of key moments to understand staging a scene effectively by taking into account 
proxemics, gesture and facial expression

• Thought tracking moments in the scenes to understand the thoughts and feelings that characters might 
be having at that time

• Characterisation through body language, facial expression and voice.
• There are detailed activities linked to Extract 1 in the KS3/4 Workshop 1. 

10. EXTRACTS FROM THE PLAY

THE FOUR LINE UP.
A SHIP’S HOOTER SOUNDS.

SANDRA: Sandra, I’m nearly twelve.
FLOELLA: Floella, I’m nearly eleven.
LESTER: Lester, I’m nearly ten.
ELLINGTON: Ellington, I’m nearly seven!
SANDRA, FLOELLA, LESTER: You’re nearly eight!
ELLINGTON: I thought it was a rhyme!
‘Sandra, I’m nearly twelve
Floella, I’m nearly eleven
Lester, I’m nearly ten
Ellington, I’m nearly.…
ALL: Eight!’ Travelling alone.
ENSEMBLE: Aaaah!
ALL: For two whole weeks!
ENSEMBLE: Aaaah!
THEY MIME THEIR JOURNEY AND ACTIONS. MUSIC UNDER.
SANDRA: First on a little boat …
LESTER: Bobbing through the waves ….
ELLINGTON: To the big ship. Like a floating skyscraper!
THEY LOOK UP.
FLOELLA: Climb a shaky rope ladder ….
THEY MIME THE CLIMB.
ALL: Up. Up. Up! On board!
SHIP’S HOOTER SOUNDS.
ELLINGTON: We’re moving!
SANDRA: All …
LESTER: Was ….
ELLINGTON: Fine ….
FLELLA: Until ….
THEY MIME FEELING THE BEGINNINGS OF SEA-SICKNESS ….
ALL: We got sea-sick!
THEY RETCH AND SWAY AND RETCH AND SWAY.
One day ….
RETCH
Two days ….
RETCH
Three days ….
RETCH
FOUR!
RETCH AND RECOVER.
Better!
FLOELLA: Time to explore!
SANDRA: Just behave! I’m in charge!
FLOELLA, LESTER, ELLINGTON: (SENDING HER UP) I’m the eldest!

THEY RUN ABOUT, SCREAMING WITH DELIGHT. SANDRA LOOKS ON 
AGHAST.
THE ENSEMBLE PLAY ADULT PASSENGERS, WHO FIND THEMSELVES 
INVADED BY THE CHILDREN, WHO PLAY CAT AND MOUSE AROUND THEIR 
LEGS, NEARLY KNOCK PEOPLE OVER, AND GENERALLY RUN AMOK.
FLOELLA: (STOPPING TO TELL THE AUDIENCE) We ran wild!
SANDRA: No! Stop! Calm down!
THE THREE END UP BUMPING INTO EACH OTHER AND FALLING, 
LAUGHING HYSTERICALLY.
FLOELLA: We weren’t the only unsupervised children on board.
Ellington got into a fight with one.
MUSIC AS ELLINGTON AND A BOY STICK OUT THEIR TONGUES OR COCK 
SNOOKS AT EACH OTHER. FUNNY AT FIRST, BUT THEN THEY ROUGH AND 
TUMBLE, THEN FIGHT ON THE GROUND.
SANDRA, FLOELLA: Stop it! Stop!
THE BOYS START ROLLING OVER, ON TOP OF ONE ANOTHER.
FLOELLA: They rolled closer and closer to the edge of the deck!
THE ENSEMBLE WATCH.
THE SHIP’S CAPTAIN APPEARS UP ABOVE, WITH THE HELMSMAN, 
CARRYING A SHIP’S WHEEL. HE SHOUTS THROUGH A MEGAPHONE.
CAPTAIN: You boys! Stop fighting! Now!
THE FIGHT CONTINUES. THE HELMSMAN TURNS THE WHEEL SHARPLY. 
THE ENSEMBLE AND THE CHILDREN ARE THROWN AWAY FROM THE 
EDGE OF THE DECK. THE BOYS CONTINUE FIGHTING. THE CAPTAIN 
COMES DOWN AND DRAGS THE BOYS AWAY FROM THE EDGE. THE 
ENSEMBLE APPLAUD. THE BOYS LOOK SHEEPISH.
CAPTAIN: You idiots! You nearly fell in and drowned! If you can’t behave, 
you’ll have to stay in your cabins for the rest of the voyage.
THE SCENE CLEARS.
FLOELLA: After that, we all calmed down.
SANDRA: The days passed.
LESTER: Once we saw …..
THE LIGHTING CHANGES TO A GOLDEN SUNSET.
…. flying fish!
A SHORT PUPPETRY SEQUENCE TO MUSIC. THE ENSEMBLE OPERATE 
FLYING FISH PUPPETS, ARCHING UP FROM THE SEA AND BACK DOWN. 
THE CHILDREN WATCH IN AWE.
THE MUSIC CHANGES TO A ROMANTIC DANCE TUNE AS THE ENSEMBLE 
DANCE IN COUPLES ON THE MOONLIT DECK.
ELLINGTON: One night we sneaked up to watch the grown-ups dancing.
DANCING.
Sometimes they kissed! Ughhhh!
OTHERS: Shhhhh! (BUT THEY CAN’T STOP LAUGHING)
THE SCENE CLEARS.
FLOELLA: After two weeks the weather got colder.
LESTER: The sun disappeared under the clouds.
ELLINGTON: Then, early one morning …
SANDRA: I can see England!

EXTRACT 1
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CLASS ASSEMBLES.
TEACHER: Now, children, what happened in 1066?
FLOELLA PUTS UP HER HAND.
Richard?
A WHITE BOY SHAKES HIS HEAD.
Susan?
A WHITE GIRL SHAKES HER HEAD.
Floella?
FLOELLA: The Battle of Hastings, Miss, when William the Conqueror beat 
King Harold.
TEACHER: (SURPRISED) Well, done Floella. Cleverer than you look.
THE BELL RINGS.
CHILDREN: (MOCKINGLY) Well done, Floella! Well done, Floella!
Clever Floella! Clever Floella!
THIS DEVELOPS INTO A NIGHTMARISH PLAYGROUND GAME, ECHOING 
UNCOMFORTABLY THE ONE WE SAW IN TRINIDAD.
SONG 6: BROWN GIRL IN THE RING (reprise)
CHILDREN: (SINGING) BROWN GIRL IN THE RING
TRA LA LA LA A
THERE’S A BROWN GIRL IN THE RING
TRA LA LA LA LA LA
THE CHILDREN SURROUND FLOELLA AND TRAP HER IN THE CIRCLE, 
MOVING THREATENINGLY IN AND OUT. (BUILDING IN INTENSITY AND 
MENACE)
BROWN GIRL IN THE RING
TRA LA LA LA LA
THERE’S A BROWN GIRL IN THE RING
TRA LA LA LA LA LA
(MANIC LAUGHTER)
HA HA HA HA HA HA!
HA HA HA HA HA HA!
THE BELL RINGS.
BACK TO THE CLASSROOM.

TEACHER: Who’d like to recite the poem I asked you to learn?
FLOELLA PUTS UP HER HAND.
Richard?
RICHARD SHAKES HIS HEAD.
Susan?
SUSAN SHAKES HER HEAD.
Floella?
FLOELLA: (IN HER BEST, MELODIC TRINIDADIAN ACCENT)
‘I wandered lonely as a cloud
That floats on high o’er vales and hills
When all at once ……’ ……
TEACHER: Stop! You … guttersnipe. If you want to stay in my class and be 
understood by everyone, you must learn to speak the Queen’s English.

LAUGHTER.
CHILDREN: Guttersnipe! Guttersnipe!
THEY EDGE FLOELLA TILL SHE IS AGAINST A WALL.
Guttersnipe! Guttersnipe! Guttersnipe!
SUDDEN FREEZE.
PIN SPOT ON FLOELLA.
FLOELLA: Then they spat words at me. Words I’d never heard before ….
THE WHITE CHILDREN MOVE IN SLOW
MOTION, MOUTHING INSULTS AND
SHAKING THEIR FISTS.
Not nice words. Unkind words. Saying I wasn’t one of their kind. Saying I 
shouldn’t be in their country.
SHE FREEZES.
SUDDENLY WE SEE A WHITE FACE.
WHITE FACE: From the BBC’s ‘Coming to Britain?’, advice for West 
Indians. ‘Keep smiling. You have got to get  accustomed to hearing certain 
expressions like, ‘I work like a (CAR HORN NOISE for ‘black’) or ‘(CAR 
HORN NOISE for ‘nigger’) in the woodpile’. These are accepted expressions 
in England and are not meant to be insulting, so do not be over-sensitive and 
take offence.’
THE CHILDREN UNFREEZE. ACCOMPANIED BY A CACOPHONY OF CAR 
HORN NOISES, THEY CROWD AND INTIMIDATE FLOELLA TILL SHE 
SCREAMS.
FLOELLA: Aaaaaaaaah!

EXTRACT 2
11. PSHE LEARNING OUTCOMES
The lesson plans in this pack link to the following PSHE learning outcomes

KS1

H11. about different feelings that humans can 
experience 

H12. how to recognise and name different feelings 

H13. how feelings can affect people’s bodies and how 
they behave 

H14. how to recognise what others might be feeling 

H16. about ways of sharing feelings; a range of words 
to describe feelings 

H18. different things they can do to manage big 
feelings, to help calm themselves down and/or 
change their mood when they don’t feel good 

H20. about change and loss (including death); to 
identify feelings associated with this; to recognise 
what helps people to feel better 

H22. to recognise the ways in which we are all unique 

R1. about the roles different people (e.g. 
acquaintances, friends and relatives) play in our lives 

R3. about different types of families including those 
that may be different to their own 

R6. about how people make friends and what makes a 
good friendship 

R7. about how to recognise when they or someone 
else feels lonely and what to do 

R9. how to ask for help if a friendship is making them 
feel unhappy 

R10. that bodies and feelings can be hurt by words 
and actions; that people can say hurtful things online 

R11. about how people may feel if they experience 
hurtful behaviour or bullying 

KS2

H18. about everyday things that affect feelings and 
the importance of expressing feelings 

H19. a varied vocabulary to use when talking about 
feelings; about how to express feelings in different 
ways; 

H20. strategies to respond to feelings, including 
intense or conflicting feelings; how to manage and 
respond to feelings appropriately and proportionately 
in different situations 

H23. about change and loss, including death, and 
how these can affect feelings; ways of expressing and 
managing grief and bereavement 

H24. problem-solving strategies for dealing with 
emotions, challenges and change, including the 
transition to new schools 

H25. about personal identity; what contributes 
to who we are (e.g. ethnicity, family, gender, faith, 
culture, hobbies, likes/dislikes) 

R10. about the importance of friendships; strategies 
for building positive friendships; how positive 
friendships support wellbeing 

R11. what constitutes a positive healthy friendship 
(e.g. mutual respect, trust, truthfulness, loyalty, 
kindness, generosity, sharing interests and 
experiences, support with problems and difficulties); 
that the same principles apply to online friendships as 
to face-to-face relationships 

R13. the importance of seeking support if feeling 
lonely or excluded 

R14. that healthy friendships make people feel 
included; recognise when others may feel lonely or 
excluded; strategies for how to include them 

R15. strategies for recognising and managing peer 
influence and a desire for peer approval in friendships; 
to recognise the effect of online actions on others 

R19. about the impact of bullying, including offline and 
online, and the consequences of hurtful behaviour 

R20. strategies to respond to hurtful behaviour 
experienced or witnessed, offline and online 
(including teasing, name-calling, bullying, trolling, 
harassment or the deliberate excluding of others); 
how to report concerns and get support 

R21. about discrimination: what it means and how to 
challenge it 

R30. that personal behaviour can affect other people; 
to recognise and model respectful behaviour online 

R32. about respecting the differences and similarities 
between people and recognising what they have in 
common with others e.g. physically, in personality or 
background 

R33. to listen and respond respectfully to a wide 
range of people, including those whose traditions, 
beliefs and lifestyle are different to their own 

R34. how to discuss and debate topical issues, 
respect other people’s point of view and 
constructively challenge those they disagree with
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The first ever professional UK touring production 
of Alan Parker’s classic musical 

Coming soon to The Rep…

WED 27 JUL 
– SUN 14 AUG

Are you interested in bringing a school party to The Rep to see a show?
We offer special school prices and free teacher places for every 15 pupils.

Call our Box Office on 0121 236 4455 to find out more.

TUE 19 
– SAT 23 APR

Simon Reade’s heart-warming adaptation of Michael Morpurgo’s 
tale of brotherhood in WW1

KS3 

H1. how we are all unique; that recognising and 
demonstrating personal strengths build self-
confidence, self-esteem and good health and 
wellbeing

H2. to understand what can affect wellbeing 
and resilience (e.g. life changes, relationships, 
achievements and employment)

R3. about the similarities, differences and diversity 
among people of different race, culture, ability, sex, 
gender identity, age and sexual orientation

R14. the qualities and behaviours they should expect 
and exhibit in a wide variety of positive relationships 
(including in school and wider society, family and 
friendships, including online) 

R15. to further develop and rehearse the skills of 
team working 

R16. to further develop the skills of active listening, 
clear communication, negotiation and compromise

R22. the effects of change, including loss, separation, 
divorce and bereavement; strategies for managing 
these and accessing support

R38. to recognise bullying, and its impact, in all its 
forms; the skills and strategies to manage being 
targeted or witnessing others being bullied

R39. the impact of stereotyping, prejudice and 
discrimination on individuals and relationships 

R40. about the unacceptability of prejudice-based 
language and behaviour, offline and online, including 
sexism, homophobia, biphobia, transphobia, racism, 
ableism and faith-based prejudice

R41. the need to promote inclusion and challenge 
discrimination, and how to do so safely, including 
online

KS4

H2. how self-confidence self-esteem, and mental 
health are affected positively and negatively 
by internal and external influences and ways of 
managing this

R1. the characteristics and benefits of strong, positive 
relationships, including mutual support, trust, respect 
and equality

R13. ways to manage grief about changing 
relationships including the impact of separation, 
divorce and bereavement; sources of support and 
how to access them

R35. to evaluate ways in which their behaviours 
may influence their peers, positively and negatively, 
including online, and in situations involving weapons 
or gangs

KS5

R2. to recognise and challenge prejudice and 
discrimination and understand rights and 
responsibilities with regard to inclusion

R25. ways to celebrate cultural diversity, promote 
inclusion and safely challenge prejudice and 
discrimination 

PSHE LEARNING OUTCOMES CONT’D.
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